International students’ experience of online participation in learning activities
Introduction
The Internationalisation agenda in higher education is currently a strong and growing one, particularly since institutions have become more aware of the finan​cial, cultural and intellectual benefits that international students can bring. (Verbik & Lasanowski, 2007).  International students contribute to diversity, not only in enrollment numbers but also, as Lee notes, in adding diverse perspectives and broaden​ing cultural understanding in and out of the classroom (Bevis, 2002; Harrison, 2002, cited in Lee, 2010, p68).

Lee states that ‘the global demand for international higher education is anticipated to increase from 3 million international students in 2009 to more than 8 million in 2025 (Bohm et al., 2002; Fischer, 2009, cited in Lee, 2010, p67)’. Currently, the United Kingdom is the second destination of choice for international students, attracting 12% of the market behind the United States’ 28% (Lee, 2010, p67). This is clearly good news for the United Kingdom but there have recently been concerns about how to ensure that the sector maintains or improves on the current levels of recruitment of international students (Bolsmann & Miller, 2008). Related to this, there is a growing body of literature that contributes to understanding international student experiences and which may be drawn on to aid the improvement of international students’ satisfaction and to ensure retention (e.g. Bamford, 2008; SEDA, 2009; Sovic, 2008).

Despite this growth in the amount of relevant literature, it is often difficult to find evidence that is specifically about international students’ participation in online learning activities. Whilst researching in order to compile this annotated bibliography, for example, it was found that in particular, there was a paucity of evidence about group experiences online, international students’ experience of distance learning (as distinct from online learning), blended learning and integrated online learning and face to face learning. This alphabetically arranged annotated bibliography therefore represents an attempt to draw together such evidence there is, so that it may function as a point of reference for interested parties. In doing so, no attempt has been made to pass value judgements on the works cited but merely to summarise their content and conclusions. 
Some of the studies, such as those by Chena et.al (Chena et al, 2008) and Zhang and Kenny (Zhang &Kenny, 2010) are very small scale case studies, whilst others like the one by Graya et.al. (Graya, 2010) were much larger. Whether large or small, there seem to be some recurring themes that arise from the conclusions. The first of these is about language and the time and effort involved in understanding and responding to online learning materials in another language (Devlin, 2007; Dillon et.al. 2007; Smith et.al. 2005; Thomson & Ku, 2005; Tu, 2001; Wang et al, 2007).

As Lee (Lee, 2010, p69) asserts, much literature about ‘international student experiences has attributed their problems to ‘adaptation’, ‘transition’ and ‘coping’, implying that although they are at a disadvantage, foreign​ers must somehow simply endure, overcome, and then integrate into the host culture (Bevis, 2002; Hechanova-Alampay et al., 2002; Klineberg and Hull, 1979; Pritchard & Skinner, 2002; Zhao et al., 2005)’. However, the second theme arising from the studies in this annotated bibliography, identifies online course or instructional design as an important factor and one that might be addressed in order to assist international students in adapting, coping and integrating more easily (Dillon et al, 2007; Hannon & D’Netto, 2007; Tu, 2001; Wang & Reeves, 2007). A third theme suggests that international students appreciate at least some face to face contact and tutor support (Chena et al, 2008; Smith et al, 2005; Wang et al, 2007) 
It is this hoped that insight into the learning experiences of international students undertaking courses in which online learning activities occur, might provide evidence on which to build the correct type of support for such students, thereby contributing towards positive learning experiences for international students in the future. 
The annotated bibliography
Chase, M., Macfadyen, L., Reeder, K. & Roche, J. (2002) Intercultural Challenges in Networked Learning: Hard Technologies Meet Soft Skills. First Monday, Volume 7, Issue 8. Available at http://firstmonday.org/htbin/cgiwrap/bin/ojs/index.php/fm/article/view/975/896 (Accessed 13/12/2009)

This participant observation study of multi-cultural online interactions by students of a Canadian online course, found that cyberspace is not culture-free and that cultural gaps can exist between participating individuals, increasing the chances of miscommunication. The authors also found that lack of elements that are inherent in face-to-face communication further problematized intercultural communications online by limiting opportunities to give and save face and to gauge meaning from non-verbal cues. They concluded that multi-cultural online learning presents distinctive challenges, as well as opportunities for course designers.
Chena, R. T. H; Bennetta, S., & Matonb, K. (2008) The adaptation of Chinese international students to online flexible learning: two case studies. Distance Education Volume. 29, Issue 3, pp 307–323
This study, which uses Berry’s acculturation framework, explores the adaptation processes of two Chinese international students to online learning at an Australian university. The study highlighted the challenges perceived by the students, the students coping strategies, changes in their opinions of online learning and their respective patterns of adaptation. The study also highlighted Chinese learners’ needs for more teacher control and interpersonal relationships. It was found that the challenges Chinese learners encounter when studying online may have their roots in their fundamental beliefs about the nature of knowledge and the way to acquire knowledge.
Devlin, S. (2007). Investigating the effect of language and culture on student interaction with and in WebCT. Available at www.ics.heacademy.ac.uk/italics/vol6iss2/siobhan_devlin.pdf  (Accessed 13/12/2009)
Devlin’s small scale study found that language and culture predispose a person’s experience of and attitude towards a VLE. The study, which was questionnaire based, compared responses between home and international undergraduates within the School of Computing and Technology in University of Sunderland.

Results showed that 70% of the international students said that their previous English language instruction had not prepared them for online teaching. Additionally, the results showed clear differences between students of different linguistic and cultural backgrounds in terms of patterns of use and degree of comfort using the online environment.
Dillon, P.; Wang, R. & Tearle, P. (2007) Cultural disconnection in virtual education. In Pedagogy, Culture & Society, Volume 15, Issue 2, pp 153 – 174
 
This study is of a small-scale investigation into the differences in learning behaviour exhibited by members of an intercultural group undertaking an online course in educational enquiry. It is argued that as virtual learning environments are seldom designed to accommodate cultural diversity, there is often a disconnection between the intended and the actual experiences of the participants. The study explores the characteristics of this disconnection. It is suggested that differences in learning behaviour that were found were partly due to the different cultural and linguistic backgrounds of the participants. It is further suggested that virtual learning environments should be designed to take account of the mutual transformation of both learner and environment in educational processes. Emphasise is given to the point that inclusivity depends upon an ‘adaptive dynamic’ in the virtual learning environment that is essentially social. 
Goodfellow, R., Lea, M., Gonzalez, F. & Mason, R. (2001). "Opportunity and e-quality: Intercultural and linguistic issues in global online learning," Distance Education, Volume 22, Issue 1, pp 65-84
This study highlights some of the ways that cultural and linguistic differences manifest themselves in global online learning environments. The qualitative study is an in-depth investigation of students’ experience of cross-cultural interaction whilst undertaking specific online courses and identifying the topics of 'cultural otherness', 'perceptions of globality', 'linguistic difference', and 'academic convention' as ‘focal constructs around which their experiences could be recounted’. (p65) The report incorporates discussion about promoting cross-cultural understanding through online education and how to address perceived inequalities in the educational opportunities offered by the courses. 
Graya, K., Changb, S. & Kennedy, G. (2010) Use of social web technologies by international and domestic undergraduate students: implications for internationalising
learning and teaching in Australian universities, in Technology, Pedagogy and Education, Volume 19, Issue 1, pp 31–46
This paper, which reports on two studies, considers the possible internationalisation implications of existing uses of social software, also known as Web 2.0 technologies. The first and larger study (n = 1973) investigated differences between international and domestic undergraduate students’ use of web-based technologies and tools, whilst the second reported on interviews with eight Australian students and eight from Singapore about their use and perceptions of blogs and blogging. It was found that both studies provided evidence of cultural similarities and differences in students’ use of social software. 
Hannon, J. & D’Netto, B. (2007) Cultural diversity online: student engagement with learning technologies, in International Journal of Educational Management, Volume 21, Issue 5, 2007, pp 418-432

This research focussed on how students from different cultural and linguistic backgrounds encountered online learning environments, and assessed the extent to which cultural factors impacted on learners’ engagement with online learning.

Analysis indicated that cultural differences have an impact on participant satisfaction with organisational and technological issues. The research showed differences in engagement with online learning which have implications for the quality of online education. It is suggested that participants reported experiences may be linked to the amount of communicative interaction among students. It is asserted that by constructing a culturally inclusive online learning environment it may be possible to improve the quality of learning for all students. 
Smith, P. J., Coldwell, J., Smith, S. N. & Murphy, K.  (2005). Learning through computer-mediated communication: A comparison of Australian and Chinese heritage students. Innovations in Education and Teaching International, Volume 42, pp 123-134 

This study compared Chinese and Australian students’ attitudes and learning behaviours when undertaking online problem-solving discussions at an Australian university. The data showed that the two student groups, although both willing to self-manage learning, differed inasmuch as the Australian students were significantly more comfortable with online learning than the Chinese students. The latter were less willing to use the Internet to search for learning materials, to communicate with others and contributed fewer messages online of an intellectual nature. It is suggested that these phenomena stemmed from a lack of instructor guidance, language barriers and that, consistent with Tu’s supposition (Tu, 2001), Chinese students’ need to develop and maintain face.
Thompson, L. & Ku, H.-Y. (2005) Chinese graduate students' experiences and

attitudes towards online learning. Educational Media International, Volume 42, Issue 1, pp 33-47
This study explored seven Chinese graduate students' experiences of and attitudes to taking online courses in the USA. The participants indicated that online learning was an interesting experience but the study also showed that the students had mixed attitudes toward this unfamiliar learning mode. It was found that participants liked certain features of online learning such as easy resource sharing, easy record keeping and the convenience of a discussion board. However, writing skills in English, insufficient and deferred feedback and the lack of cultural exchange were found to be major concerns. 
Tu, C-H. (2001) How Chinese Perceive Social Presence: An Examination of Interaction in Online Learning Environment . Education Media International, Volume 38, Issue 1, pp 45-60
This ethnographic and dramaturgical study examined Chinese student's interactions and perceptions of social presence in online learning environments. The results indicated that three dimensions of social presence, social context, online communication and interactivity affected Chinese students' perceptions of Computer Mediated Communication (CMC). The feeling of private/public was identified as an important factor related to the level of social presence. The report concludes that when integrating CMC into an online learning environment, it is necessary to consider a number of factors such as ‘the student's local culture, language and keyboarding skills, format of CMC, face saving, computer literacy, use of paralanguage and emoticons, responsiveness of asynchronous communication, use of stylistic communication styles, and feelings of private/public’ (p58).

Wang, A. C-M., Thomas, C. & Reeves, B. (2007) Synchronous Online Learning Experiences: The perspectives of international students from Taiwan. In Educational Media International, Volume 44, Issue 4, pp 339 – 356
This study addressed the cultural aspects of online teaching and learning and focused on international students from Taiwan, examining their perspectives of taking a synchronous online course in the United States. Specifically, it focussed on the students’ adjustment from learning in a physical classroom to learning in a synchronous online environment and reported student’s opinions of synchronous online courses, their interactions in synchronous online courses and what could be done to support their needs in synchronous online courses. Results showed that the students preferred face-to-face courses rather than synchronous online courses. The study also showed that the instructional design of the course interacted with cultural issues and that such design was more important than the technological aspects. 
Zhang, Z. & Kenny, R. F. (2010) Learning in an Online Distance Education Course: Experiences of Three International Students. Available at International Review of Research in Open and Distance Learning  (Accessed 23/5/2010)
This case study explored the learning experiences of three international students who were enrolled in an online master’s program at a Canadian university. It was found that previous education and language proficiency had a strong impact on the learning of these students in this environment. It was also found that non-native English speakers needed considerably more time for online readings and postings. Lack of familiarity with North American culture and colloquial language made it difficult for the international students to follow much of the course discussion. They also tended to avoid socializing in the course, which left them at the periphery of course activities. 
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